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[bookmark: _GoBack]This activity is intended to be used by a group of teachers to explore the writing framework and develop
 their understanding of its structure. 
	1.
	Ordering illustrations

	The writing framework comprises seven progressions which describe the different aspects of writing that should be considered to get a comprehensive view of students’ progress. Each progression is set out using significant signposts that all students are expected to move past as they increasingly develop and apply their writing knowledge and skills from school entry to the end of year 10.
The level of student expertise at each signpost is clearly described using sets of illustrations. The illustrations are student work that has been annotated to highlight how a student has used their writing-related knowledge and skills to respond to a specific task or problem from different areas of the curriculum.
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	What to do … 
	[image: ]
	Record your answers

	Look at the three illustrations included at the end of this document. They have been taken from the writing framework. 
Order the three illustrations from least to most sophisticated, thinking about what makes them more or less sophisticated than the others.   
Pay particular attention to the annotations as they are designed to draw teachers’ attention to the most significant elements of the student’s response.
	
	Type your answers here



	2.
	Thinking about the levels of the NZC

	The writing framework, with its signposts for each aspect, provides a high-level map to help you understand what progress looks like from school entry to the end of year 10. It illustrates this progress by showing how students respond when curriculum tasks get more challenging and writing becomes more specialised according to different curriculum areas. 
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	What to do … 
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	Record your answers

	Look at the three illustrations again, this time thinking about the writing knowledge and skills that students need as they work in different areas of the curriculum. Which level of the curriculum do you think is associated with the the difficulty of the writing task and the sophistication of the response, shown in each of the three illustrations? 


	
	Type your answers here

	3.
	Identifying the aspect

	Writing  is an essential tool for learning in all curriculum areas. As students move through years 1-10 the writing demands of learning tasks become more complex and subject specific.
Students need the knowledge and skills to be able to write meaningful text either in print or online. The first three aspects of the writing framework focus on this set of knowledge and skills. The next four aspects of the writing  framework provide illustrations from across the curriculum to show how students use their writing for thinking and planning as well as communicating ideas and information for varying purposes and audiences.   
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	What to do … 
	[image: ]
	Record your answers

	Turn to the writing framework and read each of the aspect descriptions. Which aspect of the writing framework do these three illustrations belong to?    


	
	Type your answers here




	4.
	A look at the signpost descriptors

	The writing framework describes students’ developing  expertise as they respond to the increasingly challenging writing demands that are integral to most rich learning tasks throughout the curriculum. Although the framework incorporates knowledge and skills, its main focus is on supporting teachers to consider how students are using these purposefully to complete literacy-dependent curriculum tasks.
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	What to do … 
	[image: ]
	Record your answers

	Look at the big ideas for the aspect creating texts to communicate current knowledge and understandings, and identify the signpost that each of the illustrations belongs to. (Try not to peek at the illustrations themselves!)
Look at the illustrations within the signposts you identified. Did you identify the correct signposts? If not, reconsider the connections between the illustrations and the set descriptors.    

	
	Type your answers here
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Discrimination 3 [ADownload PDF for this illustration

Annotation

Cory develops his own plan based on the group’s discussions, and his subsequent text relates closely to that plan. For
example he:

¢ selects information that is mostly relevant to the purpose
e groups his information into paragraphs (although with some errors)

» includes several ideas to support his answer to the inquiry question and provides supporting details to expand
some of these ideas.

Cory's use of topic-specific vocabulary, and his content choices reveal his understanding of the issue.

Task: Discrimination 3

As part of a social sciences inquiry with a particular focus on the school's values, the students are exploring
discrimination and considering how they treat each other. The students’ writing task is to describe how everyone in
their class can act more fairly. Before writing, they used brainstorming and guided discussions to share their ideas.

Student response
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Seatbelts 4 [ADownload PDF for this illustration

Annotation

Jimmy's text shows that he has understood the information and can record several ideas about why seatbelts are
important. He records his rules in three sentences in logical order, based on the success criteria, including a reason
for the rules (“or the driver will get a Frit [fright] and have a CRSH [crash] and get hort [hurt]").

Jimmy can share his writing and talk about it with a peer.

Task: Seatbelts 4

The students are writing their own sets of rules about what they need to remember to stay safe when travelling in a
car. This writing is in response to a class inquiry into how the students can keep safe in their daily lives.

The following co-constructed success criteria support the students in their independent writing of their rules.
My writing has:

three different rules

a sentence about why we need rules

Student response





image15.png




image16.png
[ S~

MY [nleS

T click in My Seat belt and

Neda o (ido e





image17.png
\OO\C ‘2

Tsibin-te e ot Le e,

And dollt Filo WIYE vy LA of

Fhe oV Will Fet o Yk and

Nl & Q(SH QM%,L bk

dent writing:

| click in my seat belt and [never] undo it





image18.png
And don't [fight] with my [brother] or the driver will get a [fright] and have a crash and get [hurt].

Robert: Have you writed three rules?

Jimmy: Yeah ... clicking my seat belt ... and sitting in the back ... and don't fight.

Robert: Read your rules ... yeah and never undo it, ay? Have you writed why we need the rules?

Jimmy: See ... | put “we might crash and get hurt”.
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Lantern 3 [ADownload PDF for this illustration

Annotation

Miles includes some relevant information and useful vocabulary for explaining how to light up a lantern. His text
reveals a simple understanding of how a circuit works. In response to teacher feedback, he adds detail to show the

connection between the lantern and the electrical circuit.

Miles uses a simple but logical sequence to explain his understanding, although his text demonstrates many
assumptions of shared knowledge. He includes a diagram that is basic but accurate.

Task: Lantern 3

The students have been exploring everyday uses of electricity and are using their writing to explain how to make a
simple electrical circuit to light up their Matariki lanterns.

Student response
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Teacher-student conference during writing

Teacher:

Miles:

Teacher:

Miles:

Teacher:

Miles:

Teacher:

The image of the path gives me a really good picture of a circuit. That's a good name for it.

That's because it shows how paths take you places.

You've also done a good job with your diagram. Do you know the correct name for the gap on your
diagram, the scientific name?

Oh, the gap ... Is it “break”?

Yes, it's called a circuit break. That'll make it even clearer. You could be clearer, too, when you explain
why you need those things. What do you think?

So you will need a torch battery, a light bulb, copper wire and a bit of metal.

What for?
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Miles: To make the circuit.
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