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This activity is intended to be used by a group of teachers to explore the reading framework and develop their understanding of its structure. 
	1.
	Ordering illustrations

	The reading framework comprises seven progressions which describe the different aspects of reading that should be considered to get a comprehensive view of students’ progress. Each progression is set out using significant signposts that all students are expected to move past as they increasingly develop and apply their knowledge and skills from school entry to the end of year 10.
The level of student expertise at each signpost is clearly described using sets of illustrations. The illustrations are student work that has been annotated to highlight how a student has used their reading-related knowledge and skills to respond to a specific task or problem from different areas of the curriculum.
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	What to do … 
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	Record your answers

	Look at the three illustrations included at the end of this document. They have been taken from the reading framework. 
Order the three illustrations from least to most sophisticated, thinking about what makes them more or less sophisticated than the others.   
Pay particular attention to the annotations as they are designed to draw teachers’ attention to the most significant elements of the student’s response.
	
	Type your answers here



	2.
	Thinking about the levels of the NZC

	The reading framework, with its signposts for each aspect, provides a high-level map to help you understand what progress looks like from school entry to the end of year 10. It illustrates this progress by showing how students respond when texts become more complex and tasks get more challenging. 

	[image: ]
	

	What to do … 
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	Record your answers

	Look at the three illustrations again, this time thinking about the reading knowledge and skills that students need as they work in different areas of the curriculum. Which level of the curriculum do you think is associated with the complexity of the text and the difficulty of the reading task shown in each of the three illustrations? 

	
	Type your answers here

	3.
	Identifying the aspect

	Reading is a purposeful, complex, meaning-making activity that is the foundation for all successful learning. 
Students need the knowledge and skills to be able to process, understand, and think critically about different types of texts, either in print or online. The first four aspects of the reading framework focus on this set of knowledge and skills. The next three aspects of the reading framework provide illustrations from across the curriculum to show how students use their reading. 

	[image: ]
	

	What to do … 
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	Record your answers

	Turn to the reading framework and read each of the aspect descriptions. Which aspect of the reading framework do these three illustrations belong to?    
	
	Type your answers here




	4.
	A look at the signpost descriptors

	The reading framework describes students’ developing  expertise as they respond to the increasingly challenging reading demands that are integral to most rich learning tasks throughout the curriculum. Although the framework incorporates knowledge and skills, its main focus is on supporting teachers to consider how students are using these purposefully to complete literacy-dependent curriculum tasks.
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	What to do … 
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	Record your answers

	Look at the signpost descriptors for the aspect acquiring and using information and ideas in informational texts, and identify the signpost that each of the illustrations belongs to. (Try not to peek at the illustrations themselves!)
Look at the illustrations within the signposts you identified. Did you identify the correct signposts? If not, reconsider the connections between the illustrations and the set descriptors.    
[bookmark: _GoBack]
	
	Type your answers here
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Salesh [ADownload PDF for this illustration

Annotation

Salesh makes connections between the text and the diagram to select and evaluate information that answers his
question: “How do you know if you have got asthma?”

He locates an appropriate paragraph on page 19 that provides an explanation of what happens during an asthma
attack and uses the information from that paragraph along with the diagram information to make sense of this health
condition.

Text
“Asthma”
This article explains what happens during an asthma attack, what triggers asthma and how people can control their

asthma. The article describes a young girl's experiences of living with asthma. It has an introduction followed by
information set out under three separate subheadings and is well supported by diagrams and photographs.
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What is asthma?

* The twbes that take ai into your Lungs are called airways.
1fyou have asthma, these sirwsys sometimes tighten up,
making it hard to breathe. Its especially hard to breathe
ot Your chest may feol tight. You might cough, and your
breathing might be wheezy. Ifyou feel these symptoms’
strongly, they are known as an asthma “attace’.

article and photographs by Denise Silk-Martelli

Hom many times do you breathe in a minute?
How long can you hold your breath? It's
quite likely that you've never thought about
it. Most of us take breathing for granted. But.
for people with asthma, taking a breath -
and breathing outagain - can bea strugle.
New Zealand has one of the highest rates i
of asthma in the world. One in every four
Kiwi kids has asthma. If there are thirty
children n yoor class, t's iely thatseven or
eight of them have asthma.

TS5z that show you have an finess

Normal airway Airway during an
asthma af

Task: Salesh

The students are engaged in a first guided reading of the article “Asthma”. Their task is to find answers to a number of
questions the group has posed about this health condition.

This task supports a health and safety unit that focuses on identifying risks and using safe practices.

Student response
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Teacher:

Salesh:

Teacher:

The diagram on these two pages (pages 18 and 19) will help you understand what the text is telling you.
You need to look carefully at it because it has three linked parts.

I think this bit (pointing to the text on page 19) will answer my question, because | want to find out how
you know if you've got asthma.

Well, when you have read these two pages, we will stop and discuss what you have found out.

(Students read silently to the end of page 19 and then discuss with a partner.)

Teacher:

Salesh:

Reference

Salesh, did you get your answer?

Yes because this part (referring to the paragraph headed “What is asthma?” on page 19) explains all
about what it is like if you have got it. It says (reading from page 19) “If you have asthma, these airways
sometimes tighten up, making it hard to breathe.” Then the diagram shows you what that looks like
(pointing to the diagram showing an airway during an asthma attack on page 19). See, it's all closed up,
and the label tells you that is because the muscles go all tight and that makes it hard to breathe. And
that's why it says here (locates and reads the sentence from page 19) “Your chest may feel tight. You
might cough, and your breathing might be wheezy.” So that's how you know if you have got it. | think
that happens to my brother sometimes, but | didn’t know it was asthma.

Silk-Martelli, Denise. 2011. “Asthma". School Journal, Level 2 October. Wellington: Learning Media for the Ministry of Education, page 18.

« O »





image7.png
Salesh [ADownload PDF for this illustration

Annotation

Salesh makes connections between the text and the diagram to select and evaluate information that answers his
question: “How do you know if you have got asthma?”

He locates an appropriate paragraph on page 19 that provides an explanation of what happens during an asthma
attack and uses the information from that paragraph along with the diagram information to make sense of this health
condition.

Text
“Asthma”
This article explains what happens during an asthma attack, what triggers asthma and how people can control their

asthma. The article describes a young girl's experiences of living with asthma. It has an introduction followed by
information set out under three separate subheadings and is well supported by diagrams and photographs.
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Task: Salesh

The students are engaged in a first guided reading of the article “Asthma”. Their task is to find answers to a number of
questions the group has posed about this health condition.

This task supports a health and safety unit that focuses on identifying risks and using safe practices.

Student response
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Teacher:

Salesh:

Teacher:

The diagram on these two pages (pages 18 and 19) will help you understand what the text is telling you.
You need to look carefully at it because it has three linked parts.

I think this bit (pointing to the text on page 19) will answer my question, because | want to find out how
you know if you've got asthma.

Well, when you have read these two pages, we will stop and discuss what you have found out.

(Students read silently to the end of page 19 and then discuss with a partner.)

Teacher:

Salesh:

Reference

Salesh, did you get your answer?

Yes because this part (referring to the paragraph headed “What is asthma?” on page 19) explains all
about what it is like if you have got it. It says (reading from page 19) “If you have asthma, these airways
sometimes tighten up, making it hard to breathe.” Then the diagram shows you what that looks like
(pointing to the diagram showing an airway during an asthma attack on page 19). See, it's all closed up,
and the label tells you that is because the muscles go all tight and that makes it hard to breathe. And
that's why it says here (locates and reads the sentence from page 19) “Your chest may feel tight. You
might cough, and your breathing might be wheezy.” So that's how you know if you have got it. | think
that happens to my brother sometimes, but | didn’t know it was asthma.

Silk-Martelli, Denise. 2011. “Asthma". School Journal, Level 2 October. Wellington: Learning Media for the Ministry of Education, page 18.
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Jarvis: It's got pictures, and mostly easy words, and short sentences. And it uses words like “tummy”, which

doesn't sound very scientific.
The second one has longer words and longer sentences, and it uses more scientific words, like

“magnesium trisilicate”. But there's no headings. It's just general information.

And the third one sounds as if it's written for people who really want to know all about indigestion —
maybe they've got it themselves and they want to know what to do about it. Like there are headings in

bold that help you spot the information you're looking for.

Teacher:  Which one do you think is the most reliable?

Jarvis: The third one, because it's really clearly set out, with headings in bold so you can find the information
easily.

References
Article One

Bayer. “Indigestion”. An online advertisement for the Rennie brand of indigestion tablets from the Bayer website.
Retrieved April 2014 from: www.rennie.co.uk/en/indigestion/

Article Two

Safetynet Systems Ltd. “Indigestion Tablets”. Retrieved April 2014 from: www.indigestiontablets.co.uk

Article Three

WebMD Medical Reference. “Indigestion”. Retrieved April 2014 from: www.webmd.com/heartburn-gerd/indigestion
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General information about indigestion tablets

Article Three: “Indigestion” webpage

An article that describes the condition and gives general information about medical approaches and remedies

Student Response

Teacher:

Jarvis:

Teacher:

Jarvis:

Teacher:

Jarvis:

Teacher:

How did you work out the main points in each article?

They were all dealing with the same main ideas, but in different ways. Article three had bold text that
made it easy to pick out the key ideas and suggestions. And under each one there's a definition or
explanation about the word in bold. The first article was more a kids' type of article, with pictures, and the
important bits in capitals down the middle of the page.

What about the second article?

That was a bit harder because there aren't any headings. Sometimes the first sentence of the paragraph
kind of gives you a clue. Like the second paragraph is about what causes indigestion, and the first
sentence tells you it's caused by stomach acids.

What did you think were the main differences between the articles? What were the writers trying to do?

Well, they were all giving you information about indigestion and how to cure it. But the first one’s written
as if it's for kids.

How do you mean?
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Indigestion — Causes and Cures 5 ®Download PDF for this illustration

Annotation
Jarvis has located and integrated information and ideas from three texts to meet a particular learning purpose.

¢ He understands that all three texts include “information about indigestion and how to cure it".

* He notices that all three texts include similar information, although the writers are targeting different audiences for
different purposes. However, he has not noticed that the first article is actually an advertisement for a particular
product.

* He has used headings, bold text, key words and topic sentences to locate the main points in each article.

Task

As part of their study of the human digestive system, the students have been asked to read three texts taken from
separate websites. The texts deal with the subject of indigestion from three different viewpoints.

The students have been asked to read the texts for homework. In class, they will discuss them in groups and report back
to the class. They will need to consider the following questions:

* What are the main points that each article is covering?
* What is the main purpose of each article? Why do you think this?
* Which article do you think is the most reliable? Which is the least? Why?

Texts

Note: The students worked from printouts of these webpages. Since the study was completed, the online texts have
been revised, and some content has been reorganised, omitted or altered.

Article One: “Indigestion” webpage
An advertisement for a particular brand of indigestion tablets

Article Two: “Indigestion Tablets” webpage
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Task: Stars

The students have read and discussed the text in two previous guided reading lessons.

The student’s task is linked to the topic of Celebrations. The task is to use information in the text to compare the way
Matariki is celebrated with the way their own families celebrate their New Year.

The teacher models a speaking frame for the students to use to support them as they make an oral presentation of the
information.

Student response

Teacher: Ajay would you like to use your chart to help you tell us about how your family’'s New Year celebrations
compares with the Matariki celebration we read about?

Ajay: Well, we celebrate New Year in January, and at Matariki, they celebrate it in May or June when they see
the Matariki stars — it's cold then. My dad and uncle tell us stories and jokes, and at Matariki, people tell
stories, too. And we go camping with our cousins, but at Matariki, some people go back to their marae
‘cos they are learning about Maori things, like how to look after the land. ... And we have lots of fun 'cos we
let off fireworks and we make forts by the river with the flax, and at Matariki, they have lots of fun, too 'cos
they fish and make kites and weave and carve things, too. That will be cool to do.
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We can celebrate Matariki in many ways.

Itis a time
for sharing family stories,

for learning about the land
and how to look after it.

Itis atime

for hearing stories of the old days,
for learning about how people
used the stars in the past.
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Stars [ADownload PDF for this illustration

Annotation

Ajay's response draws on information from his reading of Matariki.

His oral presentation, supported by the information in the speaking frame, shows how Ajay has independently located,
connected and used ideas and information from across three pages of the text to help inform his comparisons.

Text

Matariki

This report explains some of the stories and beliefs associated with Matariki, the group of seven stars and the name for

the Maori New Year. The report also describes some of the ways that Matariki is celebrated and highlights that this as a
time of learning, planning and coming together with friends and family.
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Reference

Teepa, Waitangi. 2010. Matariki. Ready to Read series. Wellington: Learning Media for the Ministry of Education.
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